
he 1st Saudi Scientific Pub-

lishing Conference (SSPC-

KKU), held at Graiger Cam-

pus, Deanship of Scientific 

Research, King Khalid University, 

Abha, KSA, on 28-30 January 

2014, under the patronage of His 

Royal Highness Prince Faisal bin 

Khalid, the governor of 'Asir 

province. 

 

The conference covered a set of 

vital domains, such as the cur-

rent situation of scientific pub-

lishing in Saudi Arabia, Ethics of 

scientific publishing, Electronic 

scientific publishing, Scientific 

publishing in Legal Sciences and 

Islamic Studies, Scientific pub-

lishing in Human sciences, Scien-

tific publishing in educational sci-

ences, Scientific Publishing in 

Natural and Applied Sciences and 

Scientific Publishing in Health 

Sciences. 

 

The conference put high on its 

agenda several key objectives, 
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including: evaluating the current 

situation of scientific publishing in 

Saudi Arabia and its related chal-

lenges. Also, special focus was 

given to setting an effective 

mechanism to ensure full utiliza-

tion of modern technology in sci-

entific publishing; while maintain-

ing objectivity, authenticity and 

reliability. In the same vein, the 

conference elaborated on devising 

a process for an integrated use of 

human and material resources 

among various research centers 

across the Kingdom. Hence, tech-

niques for complete use of recom-

mendations and results from pub-

lished researches in applied fields 

were pinpointed. Moreover, the 

conference planned to establish a 

set of general goals that deter-

mine the direction of scientific 

publishing in different fields.  

The 1st Saudi Scientific 

Publishing Conference at 

King Khalid University 

(SSPC-KKU) 
 

Abha, KSA,  

January 28-30, 2014 

Send your write-ups to: salahuddinkku@yahoo.com 

Adopted from Naseej.com  

Naseej is the leading knowledge 

solutions provider in the Arab 

World. 

http://ibdaa.edu.sa/en/?page_id=1139


 

“The reviews 

of institutions 

and of 

programs 

will deal with 

all the 

activities of 

an institution 

including an 

overview of 

the quality of 

its programs, 

the facilities, 

and services 

to support 

them.”  

D. Supporting Infrastructure 

7. Facilities and Equipment 

8. Financial Planning and Man-

agement 

9. Employment Processes 

E. Community Contributions 

10. Research 

11. Institutional Relationships 

with the Community 

 

The Commission has also devel-

oped a national qualifications 

framework "that specifies ge-

neric standards of learning out-

comes for each level of qualifi-

cations." The principle elements 

in the framework follow as:  

• Levels:   Levels numbered and 

linked to qualification titles to 

describe increasing intellectual 

demand and complexity of 

learning expected as students 

progress to higher academic 

levels. 

• Credits:  Points allocated to 

describe the amount of work or 

volume of learning expected for 

an academic award or units or 

other components of a program. 

• Domains of Learning:  The 

broad categorizes types of 

learning outcomes that a pro-

gram is intended to develop. 

According to the sources of the 

Ministry of Higher Education 

website, "the qualification titles 

and levels are consistent with 

current practice in the Kingdom 

ranging from a diploma/

associate degree after a mini-

mum of 60 credit hours (two 

years of post secondary study) 

to a doctorate. The normal full-

time load for a student is 15 

credit hours per semester but 

up to 18 credit hours may be 

acceptable." 

"The domains of learning de-

scribe broad categories of 

learning outcomes in four broad 

areas with a fifth, psychomotor 

skills, added in particular fields 

of study where this kind of 

learning is important.  The do-

mains are: 

• knowledge, the ability to re-

call, understand and present 

o standardize the 

educational system 

and meet global 

needs, the Higher Council of 

Education in the Kingdom of 

Saudi Arabia established the 

National Commission for 

Academic Accreditation & 

Assessment (NCAAA) in 

1424 AH. The primary objec-

tive of the Commission is to 

encourage, support and 

evaluate the quality assur-

ance processes of higher 

educational institutions in 

order to achieve quality 

learning at International 

standards. It also aims to 

continue improvement in 

academic accomplishments 

and to assist institutions in 

achieving those improve-

ments. 

NCAAA has the responsibil-

ity to correct the policy of 

academic standards and 

accreditation of all higher 

educational institutions and 

their programs. “The Com-

mission‟s responsibilities 

relate to quality issues, 

which include the resources 

available, processes fol-

lowed, the quality of ser-

vices provided and the qual-

ity of students learning.” 

To achieve the goals, the 

commission has established 

eleven broad standards for 

accreditation and quality 

assurance. They are as fol-

lows: 

A. Institutional Context 

1. Mission and Objective 

2. Governance and Admin-

istration 

3. Management of Quality 

Assurance and Improve-

ment 

B. Quality of Learning and 

Teaching 

4. Learning and Teaching 

C. Support for Student 

Learning 

5. Student Administration 

and Support Services 

6. Learning Resources 

information, including: 

- knowledge of specific 

facts, 

- knowledge of concepts, 

principles and theories, 

and 

- knowledge of proce-

dures. 

• cognitive skills, the 

ability to: 

- apply conceptual un-

derstanding of concepts, 

principles, theories and 

- apply procedures in-

volved in critical thinking 

and creative problem 

solving, both when asked  

to do so, and when faced 

with unanticipated new 

situations. 

• interpersonal skills 

and responsibility, in-

cluding the ability to: 

- take responsibility for 

their own learning and 

continuing personal and 

professional develop-

ment, 

- work effectively in 

groups and exercise 

leadership when appro-

priate, 

- act responsibly in per-

sonal and professional 

relationships, 

- act ethically and consist-

ently with high moral 

standards in personal and 

public forums. 

•  communication, in-

formation technology 

and numerical skills, 

including the ability to: 

-  communicate effective-

ly in oral and written 

forms, 

-  use information and 

communications technol-

ogy, and 

- use basic mathematical 

and statistical techniques. 

Psychomotor skills in-

volving manual dexterity 

that is extremely im-

portant in some fields of 

(Continued on page 3) 
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study; for example, very high 

levels of psychomotor skills are 

required for a surgeon, an art-

ist, or a musician. 

The Commission insists on es-

tablish internal quality assur-

ance units in the institutions that 

ensure the quality of programs 

in terms of above-mentioned 

standards for accreditation and 

quality assurance and national 

qualifications framework. The 

Quality assurance processes in 

institutions also involve 

“facilities and equipment, staff-

ing” and the administration of 

the institutions.  

The institutional-based quality 

assurance systems are required 

to frame a policy “in relation to 

appropriately defined institu-

tional mission statements, and 

short term and long term plan-

ning and reporting procedures 

based on evidence of quality of 

performance.” Periodic reports 

must be prepared to assess per-

formance and the improvement 

in the strategic plan. The institu-

tions will be reviewed once 

every five years. Programs will 

also need to be re-accredited 

on a five-yearly basis. 

The Commission has two Quali-

ty Assurance Processes: Internal 

Quality Assurance Processes 

and External Assurance Pro-

cesses. 

Internal Quality Assurance 

Processes 

“For an existing institution that 

does not yet have such a sys-

tem, arrangements for internal 

quality assurance would nor-

mally start with the establish-

ment of a quality center, ap-

pointment of key staff to that 

centre and appointment of a 

quality committee drawn from 

all sections of the institution.  

This center would involve peo-

ple across the institution in an 

initial self evaluation, which 

would provide a starting-point 

for plans for improvement 

where necessary and the intro-

duction of required quality as-

surance processes.” It has the 

responsibility “for its own quali-

ty assurance involves assessing 

itself against appropriate stand-

ards using external benchmarks or 

reference points.  These may be de-

scriptions of standards provided by 

the Commission, benchmarks relat-

ing to the performance of other com-

parable institutions within Saudi Ara-

bia or elsewhere, or the opinions of 

independent evaluators with rele-

vant experience in post secondary 

education.”  

External Quality Assurance Pro-

cesses 

External quality assurance involves 

accreditation of institutions and pro-

grams if they meet required quality 

standards. Trained and experienced 

reviewers will study the documented 

information of institutions, visit insti-

tutions and provide advice to the 

Commission.  It will go through sev-

eral processes.  

“For new institutions assessments by 

the Commission will occur at two 

stages. First, when a proposal to es-

tablish a new institution is being con-

sidered, the Commission will review 

the plans.  This review is designed to 

ensure that if the plans are properly 

implemented the institution and its 

quality assurance systems is likely to 

meet required standards and that 

programs will meet accreditation 

requirements.  At that stage the insti-

tution and its programs will receive 

provisional accreditation, and if the 

plans also meet the standards estab-

lished by the relevant Ministry a li-

cense will be given to allow it to 

begin operating.  The second stage 

occurs after the institution is estab-

lished and the programs have been 

offered for the first time.  The Com-

mission will carry out a further as-

sessment to ensure that plans were 

properly and fully implemented and 

that standards are being met.   Full 

institutional and program accredita-

tion may then be given. After full 

accreditation, programs will need to 

be re-accredited every five years.  

External reviews of the institution 

will also be conducted on a five-

yearly basis.  (While a five year cy-

cle will be the norm, the Commission 

may at its discretion require an ex-

ternal review at an earlier time).” 

“For existing institutions, the Com-

mission will conduct initial reviews 

of institutions and programs follow-

ing a planned schedule.  This sched-

ule will be developed in consultation 
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with institutions, with the reviews 

commencing as the necessary in-

ternal processes have been put in 

place and initial self-studies com-

pleted.  The accreditation may be 

either provisional or full, depend-

ing on the stage the institution has 

reached in developing its quality 

assurance processes. After institu-

tions and programs have been ac-

credited, the same process will be 

followed as for new institutions. 

Programs will need to be re-

accredited every five years and 

external reviews of the institutions 

will also be conducted on a five 

yearly basis.   As for private institu-

tions, the Commission may conduct 

earlier reviews if it believes it 

needs to do so.” 

 

The reviews of institutions and of 

programs will deal with all the ac-

tivities of an institution including an 

overview of the quality of its pro-

grams, the facilities, and services to 

support them.   

 

“To  ensure  that  these  different  

types  of  reviews  are  effectively  

coordinated  and  do  not  result  in  

unnecessary additional work for 

institutions, several steps will be 

taken.  Firstly, while the focus of 

program reviews will be on individ-

ual programs, arrangements may 

be made for considering groups of 

related programs at the same time. 

Secondly, wherever possible the 

timing of external program and 

institutional reviews will be coordi-

nated.  In small institutions with 

only a small number of programs, 

the reviews may be combined so 

that work on preparation of material 

need be done only once rather than 

duplicated.  Alternatively, for a 

large institution with many different 

programs, the reviews may be 

spaced apart to minimize the 

amount of work required at any 

particular time.  These arrange-

ments will be discussed with institu-

tions at the time when reviews are 

scheduled.  The reports on reviews 

that have been undertaken will be 

made available to the members of 

later review panels so that they are 

aware of comments and recommen-

dations that have been made.” 



The idea that the teacher 

talks and the students take 

notes has become obso-

lete when it comes to lan-

guage teaching. The suc-

cess of a lesson depends 

primarily on the extent to 

which the students are 

involved in the learning 

process. In an effective 

lesson the teacher is al-

most invisible, one who 

successfully engages the 

students in different activi-

ties and handles problems 

tactfully. In reality, 

the teacher is fully 

involved in teaching 

without obtrusively 

being involved; as if 

he or she is not there. 

In this particular arti-

cle, I will focus on the 

essence of student-

centeredness.  

The idea of student-

centeredness implies 

that students should 

talk more often than 

their teacher does 

even if they know 

less. This contradicts 

the traditional view of 

language teaching 

and emphasizes that stu-

dents are more engaged 

than their teacher because 

they are learning not, the 

teacher. To be more spe-

cific, a teacher‟s lectures, 

explanations and instruc-

tions are often a waste of 

time if the students have 

little involvement in the 

learning process.   

In general, a typical Eng-

lish teacher tends to begin 

a lesson with his robust 

starter, “Today we will 

learn past simple tense” or 

“Our lesson today is read-

ing for gist”. Such open-

ings, no doubt, are very 

likely to discourage the 

students, making the les-

son daunting because of a 

feeling of „having to do 

something‟ instead of 

„taking part in something 

interesting‟. Instead, a 

teacher can use some pic-

tures (of course, suitable 

to the students‟ culture) 

relevant to the target lan-

guage and ask them to talk 

about what they can see, 

or tell an interesting story, 

which doesn‟t take long 

but at least generates stu-

dents‟ interest. This is 

called a „lead-in‟ or „warm-

up‟, which takes no more 

than five to seven minutes 

– almost the time we 

spend on our boring intro-

ductory lecture by shout-

ing, which intimidates the 

students, often goes over 

their heads and eventually 

harms the most valuable 

asset our voice (sound 

box). An engaging lesson, 

thus, always begins with 

something which interests 

the learners. 

Communicative Language 

Teaching (CLT), which is 

known as the most innova-

tive approach to language 

teaching, is based on the 

principle that students 

should be more engaged 

than the teacher. In this 

regard, Richards and 

Rodgers‟ opinion deserves 

mention.  

“CLT procedures often 

require teachers to ac-

quire less teacher-

centered classroom man-

agement skills.” 

Richard and Rodgers 

(1995: 78)   

When a teacher tries to 

m i n i m i z e  t e a c h e r -

centeredness, the class-

room automatically be-

comes student-centered. 

In a language classroom 

where the students have 

substantial involve-

ment, language input 

becomes stronger. 

The importance of 

student-centeredness 

is found in Harmer, 

and Scrivener as well, 

who put emphasis on 

reducing teacher-

talking time (TTT) and 

enhancing student-

talking time (STT).  

 “The best lessons, 

therefore, are ones 

where STT is maxim-

ized, but where at 

appropriate moments 

during the lesson the 

teacher is not afraid 

to summarize what is hap-

pening, tell a story or en-

ter into discussion, etc.” 

(Harmer, 2009:27) 

“TTT is actually time when 

the learners are not doing 

very much and are not 

very involved.” 

(Scrivener, 2005: 85) 

“Communicativ

e Language 

Teaching (CLT), 

which is known 

as the most 

innovative 

approach to 

language 

teaching, is 

based on the 

principle that 

students should 

be more 

engaged than 

the teacher.” 

Student-centeredness in EFL Classes 

Mohammad Adil  

Lecturer, English Department 

Monthly Newsletter published by 

Language Research Centre, King Khalid University 
Mountain Top 
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Goal 1 of the Saudi Na-

tional Center for E-

learning and Distance 

Learning, an affiliate of 

the Ministry of Higher 

Education, is “to spread 

e-learning applications 

and solutions in all 

higher education insti-

tutions in accordance 

with the best quality 

standards.” King Khalid 

University is one of the 

leading Saudi universi-

ties that have recently 

adopted this new mode 

of teaching/learning 

with much of zeal and 

enthusiasm at the train-

ing, support, design 

and delivery levels. 

It is a fact that adopting 

such technology in lan-

guage learning opens 

up exciting vistas for 

effective learning, pro-

moting interactivity, 

collaboration, portabil-

ity, creativity and inno-

vation. English lan-

guage learners find 

t h e m s e l v e s  o v e r -

whelmed with much 

online input compared 

to the very limited input 

available in a face-to-

face teaching environ-

ment. Effective involve-

ment of students in uti-

lizing interactive tools 

such as chat, course 

mail, discussion boards, 

wikis, etc. are expected 

to enhance the amount 

of input and therefore 

influences their output 

positively.  

My presentation fo-

cused on the impact of 

using technology in 

language learning with 

particular reference to 

the influence of the 

Blackboard Learning 

Management System on 

the development of Eng-

lish language learning at 

KKU. The presentation 

tried to answer the follow-

ing two questions: To what 

extent does this abun-

dance of input influence 

the students' abilities to 

produce output in the new 

language they are learn-

ing?  Do learners of Eng-

lish feel that their progress 

in English language learn-

ing is enhanced by e-

learning systems provided 

by the university? 

To answer these two cru-

cial questions, the Tech-

nology Acceptance Model 

(TAM) (Davis, 1989) serves 

as the theoretical basis for 

this study. TAM proposes 

that perceived ease of use 

and perceived usefulness 

of technology are predic-

tors of user attitude to-

wards using technology, 

subsequent behavioral 

intentions and actual us-

age. A researcher-

designed questionnaire 

was developed to explore 

students' perceptions of 

the impact of technology 

on the development of 

various language skills, 

namely speaking, reading, 

writing and listening. 

Some of the third, fourth, 

fifth, sixth, seventh, and 

eighth level students (100 

respondents) who have 

been taking blended 

courses for the last two 

years participated in this 

study to explore their 

views with regard to the 

influence of using technol-

ogy on their progress in 

learning English. The 

study concluded with the 

following results:  

 Students highly value the 

importance of blended 

learning in listening 

and vocabulary cours-

es. 

 Writing and reading 

skills take the second 

position in benefitting 

from e-learning tools, 

according to student 

perception.   

The majority of the par-

ticipants think that us-

ing e-learning does not 

help students in speak-

ing skills development 

as with other skills. The 

degree of student ac-

ceptance of the online 

environment is gener-

ally promising. Interac-

tivity and communica-

tion among students 

and interactivity and 

communication be-

tween learners and 

instructors; and learn-

ers‟ interaction with the 

content need further 

efforts by instructors 

and learners. Statistics 

shows weakness in 

these aspects.  

 Thirty two problems 

facing students were 

jotted by the e-learning 

users in the English 

Department. These 

problems are catego-

rized into three types. 

One set can be tackled 

by the institution, the 

second set requires the 

interference of E-

learning Deanship and 

the solution of the third 

set lies in the hands of 

instructors.  These 

problems will, hopeful-

ly, be discussed in de-

tail in the next issue of 

Mountain Top.       

Blended Courses in the English Department: 

Student Perspectives 

 

Dr. Abdul Wahed Al Zumor  

Associate Professor of 

Applied Linguistics  
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“A researcher-

designed 

questionnaire 

was developed to 

explore students' 

perceptions of 

the impact of 

technology on 

the development 

of various 

language skills, 

namely 

speaking, 

reading, writing 

and listening.” 



English as a Lingua Franca  

etc have facilitated commu-

nication between people 

from all walks of life and the 

language that is used most 

is English. 

In recent years, the term 

„English as a lingua fran-

ca‟ (ELF) has emerged as a 

way of referring to commu-

nication in English between 

speakers with different first 

languages. Since roughly 

only one out of every four 

users of English in the 

world is a native speaker of 

the language (Crystal 

2003), most ELF interac-

tions take place among 

„non-native‟ speakers of 

English. 

Probably between two and 

three billion people speak 

English. These may be de-

fined according to Kachru‟s 

three circles: inner, outer, 

expanding (Kachru, 1985). 

But today the majority of 

English speakers are locat-

ed in the outer or expand-

ing circles, using English as 

a lingua franca (ELF). 

The first comprehensive 

study at the level of phonol-

ogy was Jenkins‟ (2000, 

2002) work on the Lingua 

Franca Core which attempts 

to identify phonological 

features essential for ELF 

mutual intelligibility and 

points out interesting impli-

cations for teaching. 

There has been more work 

at the level of pragmatics 

with studies by Firth (1996), 

House (1999, 2000), 

Lesznyak (2002, 2003, 

2004), Meierkord (1996, 

2002) and Wagner and Firth 

(1997), examining tele-

phone calls to and from in-

ternational businesses 

based in Den-

mark, class-

room discus-

sions in Ger-

many, an in-

t e r n a t i o n a l 

s t u d e n t s ‟ 

meeting in the 

Netherlands, 

dinner con-

versations in 

the United 

Kingdom and 

further tele-

phone calls to 

and from in-

t e r n a t i o n a l 

b u s i n e s s e s 

based in Den-

mark respec-

tively.  

There are two large-scale 

ELF corpora currently in 

progress, the Vienna-

Oxford International Corpus 

of English ( Seidlhofer, 

2001, 2004) and the Corpus 

of English as a Lingua Fran-

ca in Academic Settings 

( Mauranen, 2003).The 

Asian Corpus of English 

(ACE, 2009) project is multi-

national research project 

investigating the nature of 

English as a Lingua Franca 

“There are two 

large-scale ELF 

corpora 

currently in 

progress, the 

Vienna-Oxford 

International 

Corpus of 

English 

( Seidlhofer, 

2001, 2004) and 

the Corpus of 

English as a 

Lingua Franca in 

Academic 

Settings 

( Mauranen, 

2003).”  

Mountain Top 

E 
nglish lan-

guage has es-

tablished itself 

as a global 

lingua franca, a contact lan-

guage spoken by the people 

who do not share a native 

language. Most of its use to-

day is by non-native speak-

ers, who have far outnum-

bered its native speakers. 

English constitutes the main 

means of international com-

munication in a variety of key 

domains in the world. 

 According to House, ELF is a 

“useful tool”, a language that 

can be employed 

for certain purpos-

es, such as aca-

demic, scientific 

and business talk. 

She states: English 

as a lingua franca 

is nothing more 

than a useful tool: 

it is a “language 

for communica-

tion”, a medium 

that is given sub-

stance with the 

different national, 

regional, local and 

individual cultural 

i d e n t i t i e s  i t s 

speakers bring to 

it. English itself 

does not carry such identities; 

it is not a “language for iden-

tification”. (House, 2001: 2) 

„English is now the dominant 

or official language in over 60 

countries and is represented 

in every continent‟ (Crystal, 

1997:106). From this fact, it 

can be understood that the 

English language is a vital 

means of communication for 

millions of people around the 

world. During the twentieth 

century, numerous technolog-

ical inventions and develop-

ments, such as the telephone, 

fax, electronic mail, internet, 

Dr. Mohammad Nurul 

Islam 

Associate Professor of 

Applied Linguistics  
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website address website name   

 http://www.kacst.edu.sa/ King Abdulaziz City for Science and Technology 1 

http://www.gpgedu.gov....sa/index_english.htm General Presidency for Girls Education 2 

http://www.gotevot.edu.sa General Org. for Tech. Edu. & Vocational Training 3 

 http://www.imamu.edu.sa/ Imam University 4 

http://www.uqu.edu.sa/english/index.htm Umm Al-Qura University 5 

http://www.kfu.edu.sa/ King Faisal University 6 

http://www.ksu.edu.sa/ King Saud University 7 

http://www.kku.edu.sa/ King Khalid University 8 

http://www.iu.edu.sa/ Islamic University 9 

http://www.kfupm.edu.sa/ King Fahd University of petroleum & Minerals 10 

 http://www.kaau.edu.sa/ King Abdul Aziz University 11 

http://www.ipa.edu.sa/ Institute of Public Administration 12 

http://www.kfnl.gov.sa/ King Fahd National Library 13 

website address website name   

http://www.saudiembassy.net/ Royal Embassy of Saudi Arabia, Washington, DC 1 

http://www.saudiembassy.org.uk/index2.htm Royal Embassy of Saudi Arabia, UK 2 

saudita.it/Ambasciata/index.html-http://www.arabia Royal Embassy of Saudi Arabia, Italy 3 

http://www.un.int/saudiarabia/ The Permanent Mission of KSA to the United Na-
tions, NY 

4 

http://www.sacm.org/ The Saudi Arabian Cultural Mission to the U.S.A. 5 

http://www.iad.org/ Islamic Affairs Department, RESA, Washington, 
DC 

6 

http://iiasa.org/ Institute of Islamic and Arabic Sciences in America 7 

http://www.saudiacademy.net/ The Saudi Islamic Academy, U.S.A. 8 

http://www.aramcoservices.com/ Aramco Services Company, Houston 9 

SAUDI EDUCATIONAL INSTITUTES  

SAUDI OFFICES ABROAD 

http://ibdaa.edu.sa/en/?page_id=1139
http://www.kacst.edu.sa/
http://www.gpgedu.gov.sa/index_english.htm
http://www.gotevot.edu.sa
http://www.imamu.edu.sa/
http://www.uqu.edu.sa/english/index.htm
http://www.kfu.edu.sa/
http://www.ksu.edu.sa/
http://www.kku.edu.sa/
http://www.iu.edu.sa/
http://www.kfupm.edu.sa/
http://www.kaau.edu.sa/
http://www.ipa.edu.sa/
http://www.kfnl.gov.sa/
http://www.saudiembassy.net/
http://www.saudiembassy.org.uk/index2.htm
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Other studies have focused on ELF used by speakers 

of particular linguacultural backgrounds such as Asia/

Southeast Asia (e.g., Kirkpatrick, 2002) or Europe 

(e.g., Jenkins, Modiano, & Seidlhofer, 2001).  

 

Research involving particular domains has involved 

international business (e.g., Firth, 1996) and academic 

settings ( Mauranen, 2003). While recognition of ELF 

and empirical interest seem to be gaining momentum 

there is a clear need for larger databases gathered 

over time in order to provide the opportunity for more 

conclusive identification of stable linguistic adapta-

tions (if any) produced by ELF interactions. 

 

Research at the level of lexico-grammar is perhaps 

most urgently needed as it will serve the need for col-

lecting extensive corpora for comprehensive research 

at this particular level of language. The linguistic situa-

tion and the language distribution present an interest-

ing scenario. Proper communication can only be 

served if the sound system, vocabulary and grammar 

of a language are given proper attention, as these are 

the basic and important features of any language.   

 

To communicate with the speakers of other languages, 

we either need to know their language or communi-

cate in a Lingua Franca that is comprehensible to both 

of us. The more readily English is made available, the 

closer the contact between the developing nations and 

the West. 

 

References: 

Crystal,D.(2003).English as a global language. Cam-

bridge University press. United Kingdom. 

Continued from page 6  

House, J., Rehbein, J. 2004. “What is multilingual com-

munication?”. In House, J., Rehbein, J. (eds.). Multilin-

gual communication. Amsterdam/Philadelphia: John 

Benjamins, pp. 1-19. 

Jenkins, J. 2007. English as a lingua franca: attitude and 

identity. Oxford: Oxford University Press. 

Kachru, B. B. 1992. “Models for non-native Englishes“. 

In Kachru, B. B. (ed.). The other tongue. (2nd edition). 

Urbana and Chicago: University of Illinois Press, pp. 

48-74. 

Mauranen, A. 2005. “English as lingua franca: An un-

known language?”. In Cortese, G., 

Seidlhofer, B. 2004. “Research perspectives on teach-

ing English as a lingua franca“. Annual Review of Ap-

plied Linguistics, no 24, pp. 209-239. 

VOICE (Vienna-Oxford International Corpus of English). 

http://www.univie.ac.at/voice (12 January 2008). 

 

h t t p : / / w w w . e l t j . o x f o r d j o u r n a l s . o r g /

content/59/4/339.full.pdf 

http: / /w ww 3.t elu s.n et /l ing ui st i csi s su e s/

linguafranca.htm 

http://flt.kku.edu.sa/en/content/94
http://www.eltj.oxfordjournals.org/content/59/4/339.full.pdf
http://www.eltj.oxfordjournals.org/content/59/4/339.full.pdf
http://www3.telus.net/linguisticsissues/linguafranca.htm
http://www3.telus.net/linguisticsissues/linguafranca.htm

